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¥ To provide information that clarifies,
expands, and deepens understanding
of the SETPD Guidelines

¥ To share sample guiding questions
designed to stimulate reflection and
discussion about the effective
Implementation of SETPD
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Goals, continued

M To share classroom OsnapshotsO intended
to OoperationalizeO and Oshow what it looks
likeO when the SETPD guidelines are
Implemented within the context of a school
that Is focused on responsive instruction
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School-wide Responsive
Instruction

SETPD
and the
Assurances

Common
Goals
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Response to
Intervention

Three Tiers




SETPD Guidelines

¥ SETPD Leadership Team
(both LEA and site-level team)

¥ Professional Development

¥ Implementation of adopted core or
Intensive intervention Reading/Language
Arts Programs
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SETPD Guidelines , continued

¥ Dally uninterrupted instructional time

¥ Coverage of adopted core and/or intensive
Intervention curricula

¥ Pacing guides for adopted core and
Intensive intervention programs
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SETPD Guidelines , continued

¥ Screening, diagnostic, progress monitoring,
and end-of-year assessments

¥ Collaborative general and special education
teacher monthly meetings

¥ Reading coach services
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Response to Intervention (Rtl)

The Tiered Triangle View of Response to Intervention

Movement from one tier to next based on the
guality of student response to effective,
research-based instruction at previous level

Tier 3

/ \
i
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Tier 1: Differentiated
Instruction within the
Core (80-90%)

All students receive high-quality
proactive, preventative
differentiated instruction
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Response to Intervention (Rtl)

5.
L e
S

The Tiered Triangle View of Response to Intervesth

Tier 2: Targeted

/ Interventions
(5-10%)
Small group intervention in
Tier 1 addition to regular classroom

Tier 1 instruction
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Tier 3: Intensive
Interventions

(1-5%)
/Tier 2\ .
Services may or may not be

delivered through special
education

Tier 1
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Response to Intervention

The essence of Response to Intervention as
a method of disability identification is that
instruction becomes the OtestO - as much a
test as the Wide Range Achievement Test or
Stanford-Binet. In other words, instruction is
the test stimulus and the studentOs level or
rate of performance Is her response.

~ Fuchs, Fuchs, Compton, et al.
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Common Attributes

Both SETPD and Rtl recognize the:

1.Importance of proactive, preventative
Instruction.

2.Central role of effective assessment.
3.Need for effective instruction.
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Common Attributes |, continued

Both SETPD and Rtl recognize the:

4.! Need for instruction in all components
of reading.

5.! Need to provide effective initial Oopportunity
to learn.O

6.! Importance of fidelity to the program.
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Common Attributes |, continued

Both SETPD and Rtl recognize the:

7.! Need for differentiation in general education
classes and at all levels of intervention.

8.! Need to protect instructional time and attend
to critical pacing issues.

9. Need for effective professional development
and coaching and recognition of the need for
articulation and collaboration.
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1. Proactive, preventative instruction

¥ Prevention trumps remediation

¥ The critical questions:
I T'What do we want students to learn?
I 1 How will we know theyOve learned it?
| 1 What will we do if they donOt?

~ Dufour
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2. Central role of effective assessment

A variety of assessments inform
Instructional decision-making:

PiScreening
PIDiagnostic
PIProgress monitoring

| 1Long-term, interim (6-8 wks.) evidence of
achievement

I 1Short-term, ongoing weekly and daily evidence
of achievement
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2. Central role of effective assessment

continued

PIProgram/summative
| ICST
| ICAHSEE
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3. Need for effective instruction

Building Bridges

¥ Effective instruction builds bridges between
what is known and what is to be learned.

¥ Successful engineers
| THave clarity about their starting and ending points
| ICreate specific, detailed plans

| ISelect appropriate materials
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3. Need for effective instruction

continued

Building Bridges

¥ Successful engineers

| 1Carefully sequence their actions - each section
connects to the previous and anchors the next

| 1Carefully monitor/oversee the construction process

I 1Build in structural redundancy and flexibility to
ensure safety and endurance
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3. Need for effective instruction

continued

Instruction must be:

¥ Purposeful and focused
¥ Explicit and systematic
¥ Coherent

¥ Structured to provide adequate practice and
appropriate repetition
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3. Need for effective instruction

continued

Instruction must be:

¥ Responsive, informed by assessments, and
differentiated to meet assessed needs

¥ Engaging
¥ Metacognitive

~ Adapted from Diane Haager, Ph.D.
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Purposeful and Focused

¥ Establish clear, carefully crafted goals
and dally objectives.

M Ensure that lessons and related instructional
activities are thoughtfully conceived.

¥ Engage In appropriate cognitive preparation.
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Explicit and Systematic

¥ Strive for clarity at all steps in the
Instructional process:

| IExplaining purpose
I IPresenting the content
I IProviding models

| IChecking for understanding/providing
feedback
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Explicit and Systematic |, continued

¥ Strive for clarity at all steps in the
Instructional process:

I Giving directions
| Guiding and scaffolding practice

| JAssessing progress and reteaching
as necessary
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Explicit and Systematic , continued

¥ Sequence and scaffold effectively:

I IMove from simple to complex
| IPreteach manageable chunks
| lincorporate cumulative review
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Coherent

¥ Recognize the importance of making
connections...

| IReinforce what has already been learned.
| ISet the stage for what is to come.
I IConnecting them directly and explicitly.

¥ Deal realistically with the challenge of
limited time and difficult instructional
choices.
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Provides practice and repetition

¥ Guide students toward independence and
facilitate the Orelease of responsibility.O

Teacher
responsibility

Student
responsibility

Time >
¥ Remember that practice makes permanent.
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Responsive, Informed, Differentiated

¥ Use both long-term and short-term progress
monitoring assessment to inform/adjust
Instruction (both content and strategies).

¥ Recognize the importance of effective,
timely feedback.

¥ Facilitate accurate learning at the earliest
nossible point.

¥ Increase the frequency of success through
responsive instruction.
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Engaging

¥ Recognize the role of teacher enthusiasm in
motivating students.

¥ Use the full range of engagement strategies.
¥ Maximize opportunities for student response.

¥ Recognize the critical role of student
accountabllity.
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Metacognitive

¥ Encourage students to think about what
they are doing and why they are doing it.

¥ Promote student independence In selecting

and using s
I 1Use appro

KIlls and strategies.

oriate cues and prompts.

| IProvide opportunities for independent
application.
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4. Need for instruction In all

components of reading

¥ Phonemic awareness

¥ Phonics and word analysis

¥ Reading fluency

¥ Vocabulary and word study
¥ Comprehension

¥ Writing
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Phonemic Awareness

¥ The insight that every spoken word is made up
of a sequence of phonemes, or speech sounds.

¥ Strong phonemic awareness provides a
foundation for decoding and word analysis skills.

run man path
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Phonics and Word Analysis

¥ Individual letter-sound correspondences
¥ Letter combinations

¥ Multisyllabic decoding and analysis of
structural elements (affixes and roots)
run . .. rerun
man . . . demand

path . . . pathway
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Reading Fluency

¥ The abllity to read text accurately, quickly,
and effortlessly (letters-to-sounds-to-words-
to-phrases-to connected text) - conserving
cognitive capacity

¥ The importance of prosody and expression

The man wanted to run on the new path in the park.
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Vocabulary and Word Study

¥ The use of words to acquire and convey meaning

¥ Our goal is to build and deepen our studentsO
mental dictionaries

run - multiple meaning word

path - (Latin root meaning feeling) pathos, sympathy,
antipathy, telepathy

man - (Latin root meaning hand) manual, manage,
manufacture, manicure, manifest, maneuver
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Comprehension

Intentional interaction between the reader and
the text with the goal of understanding or
constructing meaning

The climatologists and the fishing industry were equally
concerned about the decrease in the salmon run.

The Emancipation Proclamation is an important
historical document.

Many educators struggle to motivate students who
appear to be disinterested and apathetic.
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Writing

Reading and writing are complementary skills.
! Decoding and encoding
! Writing fluency

! Writing as a process... communicating
meaning
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WTriting , continued

o Word choice

- use the word maneuver rather than
move around

- use the word sympathetic rather than
felt sorry for

! Syntax ... the arrangement of words and
phrases in sentences
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5. The need to provide Initial and

ongoing Oopportunity to learnO

¥ Effective Ofirst teachingO
¥ Access to preteaching and reteaching
¥ OMore of the bestO before Osomething differentO
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6. Importance of fidelity

to the program

OFidelity of implementation is the delivery
of instruction in the way In which it was
designed to be delivered.O

~ Gresham, Mac Millan, et al.
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6. Importance of fidelity

to the program

OWhen student outcomes are better, the
schoolOs instruction and curriculum program
Increase credibility and reliability. This credibility
naturally leads to a more highly motivated staff
who wish to maintain this credibility through
continued faithful implementation of the
curriculum and instructional practices.O

~ U.S. Office of Special Education Programs
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6. Importance of fidelity

to the program

Thus, might we agree that fidelity Is the
conscious awareness of and attention to
the content and instructional design of the
adopted, research-based program?
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/. Need for differentiation in general education

classes and at all levels of intervention

Effective differentiation and intervention for
struggling students:

¥ Should be offered as soon as it is clear that
students are lagging behind

¥ Can be accomplished by increasing the intensity
of Iinstruction and practice:

| lIncrease instructional time and/or

| IDecrease group size
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/. Need for differentiation in general education

classes and at all levels of intervention

¥ Must provide explicit instruction with
cumulative review and repeated practice
to ensure mastery

¥ Requires skillful error correction and
Immediate positive feedback
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/. Need for differentiation in general education

classes and at all levels of intervention

¥ Must be guided by, and responsive to,
ongoing assessment data

¥ Must be motivating, engaging, and
supportive

Adapted from Olntensive Reading Interventions for Struggling
Readers in Early Elementary School: A PrincipalOs GuideO
Center on Instruction
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8. Need to protect instructional time

and attend to critical pacing issues

M Protected instructional time - minimum of
2 1/2 hours and 30-45 minutes (RSP)

¥ Purposeful, thoughtful lesson pacing
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8. Need to protect instructional time

and attend to critical pacing issues

¥ Program/unit pacing
I IFlexiblility is provided in SETPD.
| IThe goal is to close all achievement gaps.

I IYour team may need to consider increasing the
Instructional time block to provide necessary
opportunity to learn.
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9. Need for effective professional

development and collaboration

Professional Learning Communities share:
¥ Mission : Why do we exist?

¥ Vision : What type of school or district do we
hope to become?
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9. Need for effective professional

development and collaboration

Professional Learning Communities share:

¥ Values: How must we behave In order to create
the kind of school we hope to become?

¥ Goals: What steps do we need to take, and when
will we take them?

Attitudes Behaviors Commitments
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9. Need for effective professional

development and collaboration

Additional attributes of Professional Learning
Communities

¥ Collective inquiry

¥ Collaborative teams

¥ Action orientation

¥ Focus on continuous improvement

¥ Results orientation
~ Eaker, Dufour, Burnett
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Suggested Professional

Learning Activities

¥ Engage in lesson study.
¥ Plan co-teaching experiences.
¥ Examine student work.

¥ Review student progress monitoring assessment
data to identify specific areas of need and share
strategies for addressing the identified needs.
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Leadership

OIf your actions inspire others to dream more,
learn more, do more, and become more, you
are a leader.O

~ John Quincy Adams
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